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v N7 ‘ - INTRODUCTION"- - .
[ . . "“\ ,
S N e '.(g-_q,! . o -
| - . The need for alternative approaches i programs for mildly handicapped students is

long standing. Only recently, .‘cowever, has the. efficacy of a resource rocm model. been
. . . - & .
g - demonstrated. ) -

. N - Y
. \ N .

. - . . [ \

The purpose of this book}et as ta explam the concept, gogls, functnon and adtual programmmo
of the resource (OOW app oaclg Hopeful'y it will help dlSt“ClS in p]annmg and implementing the

« resource room. . . . '

»
.

[ - \
ReSOurce programs can be an effective way of serving mnldLy handwapped childien who are
able to part, cnpaw\;rl: funet.on successfully for a portion of the school day n the regular

them in a resource room. - ) .
@+ . e’ . ' 7 .

- £
hd -
v

The Stéte Departf??%t of Ed'scatnon Office of Pfograms for the Handicapped is not advocating

sthe abol:go.a of all . seif contained c|asses On the contrary, the selfconta:ned model is
!
- recommended to serve more severely handacapped students.

'1. L ; ' - -
Resource rooms should not be viewed as 4 panmacea for qstructional programs for all
hand:capped children. This modei portends a promising supplement to the regular educational

.

pragram for the mildly t‘andlcappeaJ

.
P . * Y

In order for a schook(;astnct to“receive state aid tor a resolrce room schema, each fesource
teacher mist martain a specified minimum caseload of éh Idren |de'mfxed accorumé to standards
and_ proc¢edures, {see page ‘12). The teacher must provide at least 180 rnmutes of instruction each
.day wf’hm the rqsource room m addition to, sefving 1entified handncgpned children dunng the
balance of the school day. The Iength of tlme;hat a child 1s dssigned to the resource room is wnhm

g . the puryiew of the district. Additionally, tne teacher’s certification muat be in that arca of the

handlcapped in which a{nagonty of pupils has been idlentified. -

. ; .-
R . -, . ‘\) - '{1 ' * {}E)

;

educationa: program hut who requure the leEfSG instruct,onal modes which may be avallable to |

oy
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While seif-contamed ciassrooms are effective program mg Is for some handicappegd nhuldren
they may serve as a negative influence ‘for others.. There is abundant research suggesting that
self-containéd classés for mildly hafidicapped .c‘uldren often negate some purposes for which they

-were established. L e . » "

’ P 7.
. 4
Unfortunately, all children in a self- COntafhed clasé are often cms;dered mentally. netarded
This faylty perception sometimes leads to self as well as peer derogation. The resource ,oom offers
angither approach to the false alternatives of self- cgntejmed classroom or non partcc:pa&gn in a
special progr%m. ) N oo,
N . LY N . P
Literature in the field of special education is inundated with a new concept called *
”mainstreaming Mainstreaming is a system whereby handncapped children are educateci both in
special classgs and the “‘mainstream’’ of general education. The resource room is p cewed as a

means of providing sound educational programs through the ut;l:zatlon of all schoal reso m&s,
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- . / : PURPOSE .
. § o 3 - . , N
<. o \ k 7o o "

Hammill and Wnederholt have descnbed the primary goalpf the resource room *‘to provide the
kind of instructional .support to both the cl'uld.and his ciassroom teacher that makes feasible ‘the
pupil’s contnm{)ed enroltment in the reguiar class and stlmu'ates his educatlonal and emotnonal

rowth”1 . ' ) R . ©os
g " i ' 2 :
n . 3 &

The prumary objective of the respurce room is to retutn as many chxjdren as possible to the
fegu!ar classrocm 6n a fTJH time basus. Cor}sequ,ently, fhe resourr“’%.mode! is desngned for c&x dren_
" who are not severely handicapped. The children are eprolled in reg Iar classroomsand remain titerq
for most of tHe day. They partlcspate in the kgsource room a scheduled intervals fbr specific
training or-remedial mstruet/mn ﬁzas dpproach combines the beneflts of ‘the regular class with the

services of a specialist for appropnate educatnonal support. .

The resource teacher has a dual role. She not only pfovudes specuahzed- lnqtrurtuon 'f tté
ch:IJren but also serves as a resource to the regular classroom‘ teacher "by .suggestmg or
demonstraung methods, techniques and materlals that may be effectlve wig:h ldentlﬁedapandlcapped
ch;ldren during that portion of the day when they attend regular classes. The support of the

spec;a!iy tramed resource teacher should enable the regu.ar ctassroom t {eacher to modlfy the gene[al

/ .
c{urrlculum to meet the needs of these particular students / . .

L ~ 2 SN S S

. ° w 1 . . 2

’ / " -’. \/v" ) s -
% ¢ P 4 - _’
. Y,
/ o w
. { H
!
/ . p
Fo

o . . %

- | & yoo 7

1Hamrml! and Wlederholt Resource Roam Rationale and.- /mp/emintat/on Philadejphis,
Penn Buttonwood Farms, 1972 ) .
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. . © . PLANNING .. )

. Superficially, the resource doom model appears to lend jtself to administrative simplicity. In
reality, it is probabl'y the most difficult of all program models to implement effectively. Therefore,
careful attention must be accorded to prellmmary planmng and prog}ram orgamzatlon -~

. Prerequisite to the planning phase of the model all admmlstratlve teaching and wpportwe
personnel must have a thorough understand'ng of the underlying philosophies of the resource room
model The resource room cannot be expected to be successful without the active support offall

members of the sehi@ol. The success or failure of the resource room program is directly

propomonate to the pnnmpal’s active ipvolvement in all phases of the program. It is his

" respons ility to maintsin open lines of communication among the regular classroom teachers,
&,

resg}xrce room teachers, parents of the participartts and the community in general &
0 » , * ey

Upon proper identification of pupuls and recoinmendation by a placemgnt committee, the
person designated by the sypenntendent is respons:ole for determining the néeds of the children
participating in the resource program. He should insolve the resource room teacher and each chlld’s
regular classroom teacher in specifying the individualized proqram for each child. It is essential that
these three key persong meet periodically for this purpose. If it is questionable that any chiid ¢an
“?unctlon efficiently in a regular classroom. for the major portion of the day, this child should not be
placed in the resource room operation.
S ] é" . & . % <7

€yery precaution should be taken to eliminate role confusion. Each staff member should know
his specific role in meeting the goals of the program objectives. One of the greatest potential dangers
in the establishment of the resource room’program is the faijure of the regular classroom teacher to
fbe vuta"y involved. While all components of the program are equally imporiant, the role of the
regular teacher 'is often overfookedj. b { o Q

During fhe planning process, attention must be accorded to the determination of objectives for
individual program participants, formulation of specific and individual programs of remediation,
scheduling of children, the developmént of a vehicle for mter-faculty consultations, perlodlc review
of the pupil’s progress and the overall evaluation and dissemination of results. Program planners of
the district should have a thorough understanding of what the respurce room can and cannot do.
Should there be disagreement among all affected, it is doubtful that the resource room concept
should be pursued. L

The staff ,mdst also develop suitable methods of evaluating the program. Evaiuation of the
medel ishould be an on-going process. Evaluation instruments, methods of reporting results and
means of disseminating resuits should be determined during the planning stages. T

~
.

e

v
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OPERATIDNAL MECHANICS - ’ — )
: . ' » s 7
M;{Refe\rral ‘ , . Y 7 CLo-

Initial referral of children with suspected l*andncappmg conditions w:ll in most Cases, cume
from the regular classroom teachers. A specific referral procedure should be established so that
regular classroom teachers, as well as social workers speech c'lmceans gyidapce counselors, parents,
etc., wnll be able to refer chnldren for more definitive evaluateon and rde[\tlfncatlon The district

. should devefpp a spéle,Lg form to serve as the m;tlal referral; l\\wg/lq\ple fornt is on page 23 of this
booklet. When this form has been completed it should then bé sent to the pmgcupal who will, in
turn, send ‘it though the proper channels to achieve further screenlng‘- evaluatlon and possible *

assignment to the resource kom - s £ e
. l‘: ’ ?\
LA . oo N
Evaluation and ldegteficatign S A

. Prior to the a?gnment of .pup-ls to the resource room, they must have been evaluat~ i and
.identified in accordance with the mm,mal standards and procedures described in Appendices A, B,
and C of the "Standards ahd Procedures for lmplementmg the Provnsnons of Act:No. 977 of 1972 to (
., Establish a Mandatory Program of Educat on of Handicapped Children in the Public Schools.” A
Jortion of these appendices may be found on pages 13,14 and 15. 4 : )

" PaY s , . .

4

-

Scheduling .

fThe primary consideration in schedulinghildcen to the resource room must be with reference
to the individpal needs of the children. When possible*the child should be scheduled *o the resource
room dur:ng those perlods of the day when he experiences his greatest difficulties.

. ; - /

For example if the child is ha\gmg problems in reading,. hopefully he will be receiving reading
assistance while the rest of his class is having their reading Qp(lod Schedulmg should aliow the pupil
to spend the ma;orlty of his day in‘the regu lar classroom with attenoance in the resource room for
such subject areas as math and reading. A;hlld should not.be %heduled in the resource room for
more than two or three periods each day. Should a child need more than three periods each day in

" the resource roorn, serlous consideration i is warranted for placement in a self-contained class.
. . . .

Contingent upon the needs of the Chlld sessxons should’ be approxumately 40-50 minutes.
Pupils may be scheduled to the resource room not less than once a weekfdependlng upon their
individual needs. Participants should be taught either mdrvldually or in small groups. A typical
resource room teacher’s schedule is suggested below! -




8:30- 9:00

g ] > 9:00;10:15
b i0:15- 11:30
11:30- 12:00

Planning, Conférence Time

" Instructional Session (Group 1)

Instructignat Session (Group !1)
Lunch

. experiencing dlfflCU|tl€S

]

M «‘12:Q0- 1:15
1:1,_5- 2:30
2:30- 3:15

“Instructicnal Session (Grc p 111)
Instructional Session (Group 1V)
Confe'ence time with pupils, parents, regular classroom teachers,

: ) _ etc. .
- LY .

It is not desirable for the resource room teacher to have pupils scheduled to her room during
the first few days of school. This time may be better utilized by conducting conferences with the
regular classroom teachers concerning scheduling and planning. It is extremely difficult for the
resource teacher to perform her roleu nless there are times during the day when she can confer with
the regular classroom teacher,

‘

Although a reqular schedullng system should be established for each child attending the
resource room, there must be some flexibility. On occasions it will not be practical for a child to
attend the resource room at his designated time. In such circumstances it will be the resource room
teacher’s responsibility to determine an alternative schedule. )

Progress Reporting

Progress reporting is an important aspect of the resource teacher’s responsibilities. She. must
report the progress of ind'ryidual pupils continually to reguiar teachers. Although much reporting is
done on an informai basis, a procedure for formal consultations should be devised.

In keeping with the conggpt of the team approach, reporting must be of a diverse nature. For
examp!e the principal must be continually apprised as he serves the role of the team leader. The
psychologlst speech therapist, school nurse, social worker, and other supportive personnel must
also be kept informed in order to coordinate their services.

P
+ The importance of parental conferences cannot be overemphasized. The school is, indeed,
forming a partnersfip with parents for the ultimate benefit of the student. Home visits and parental
conferences are necessary for positive reasons, rather than consuitanor.s only when the child is

r

-~ ~

Formal reporting usually connotes report cards. A practical solution to the dilemma of who
determines a child’s grade is for the resource room teacher to determine the grade for the subject
taught thé child in the resource room, Usually this is transmitted from the resource room teacher to

the regufar teacher who enters the grade on the reporting form. 1t

. QEJ.
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Facmtles Matenais and"‘Eqmpmeng

.= The resource room shou!d be of sufficient size to accommodate cpm/tgbly at feast six pupils,
the teacher and any necessary furniture, material angd equupment The room should not be easily
identified externally as different frong any otiier room in the school. To focus undue attgation on

the resource room would tend to negate one of the purposes for which it vyas estabioshed

£
5

3 % ‘.

Ideally, the room should i)Q the size of a regulér classroom and\located' in the séhool’s main
bunfdmg The room should be equipped with a teacher desk, a few student desks, several large tables
and chairs. There should be adequate storage space for materials and equipment, asvell aga fnlmg‘
cabmet for student records. At least.a portion of the room should be carpeted since many
remed ation tec hriiques require a carpeted area. The following list represents a compenduum of

materials and e('unpment which have been st%cess‘ul in previousty established resource rooms.

-
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¥, - WIEDERHOLT'S MATERIALS'LIST 4, -

&

Resource Room Instructionat Mater.ials Listed by F;ublisher - -
T : /
Language Arts 7 T y o
Barnell Lofts, Ltd: T \
Specific Skills Series ' . o h A,

] - -

Bell & Howell, Audio-Visual Produc s Division :
Language Master Pre-Record arg Set: Alphabet Mastery Prdgramn
Language M%ter Pre-Recorded Card Set: Linguistic Word Pattern, Set I and il

.
’ . s . A

Bowmar Publishing Co ' -
_ Bowmar Reading jngentive Program
Electronic Futures, Ing. - Y
Patterns in'Phonics land 1l '
v Fueld Edu&t;onal Pablications * . .

+. Checkered Flag Reading Program, Serles Aand B

Checkered Flag Audio-Visual Kits, Series A and B :
. . ,‘\ -, 'ﬁ;"
Garrard °ubI|shmg Co. . C ' ' / 7
Dolch Tedthing Aids S 3 VAR
Group Size Vowel Cards . o
Gro Slze Consonant Cards - B N ’
Basic Sight Work Cards “ . L
. Sight Phrase Cards s . ’
Kenworthy Educational Service, Inc. ) ,
Phonic Word Blend Flip Charts 4
Word Psefix Cards
Word Suffix Cards / ) ‘
Lyons and-Garnahan o . K
Phonics Games, Gtades 1-3 % -
Phonics We Use {Boux A-6) ‘ ;
Write and See ‘ ‘
Milten Bradley Co. Tl g
Flannel Board Capital, Manuscrlpt Letters
Flannel Board Lower Case Manuscript- Letters ’
Motivationai Learnmg Progrﬁ:ls, Inc.
aCategotical Sound Systens Reading Program o
H
Penns Valley Publishers !
Multi-Leve! Speller and First Dictionary (anary)
"Multi-Level Speller, Grades 3-12 L
{
B ="’
e At Kt
3 3 ! /'\?'
: 8 A



Mathematics

<

Allied Educatian Council _ |

~

Continental- Press
Arr hmetic Step by Sth, Kits A and B

Cuusenanre Company of Ametica, inc.
» Cuisenaire Cubes, Squares, and Rods
Cuisenaire Rods Student Act:vuty Cards

A

~Holt, Rinehart & Winston, Inc. .
* # Clock Face Rubber Stamp '
Fraction Chart '
Giant Rule "
i N ‘
Fearon Publishers ’
Measure Up '

Money Makes Sense
T.ime and Telling Time
i Using Dollars and Sense

L t \ v

= " lnvicta Division, Generdl Learning Gorp. -
) Bead Frame Abacus
. . Mathematical Balance

t

. Milton Bradley Co.
¥ Cubical Counting Blocks
Flannel Board Numbers

Individual Number Lines

. 'écience Research Associates, Inc.
Arithmetic Fact Kit
! N '
Webster Division, McGraw Hill Book Co. *
. Programmed Math by Sullivan Assotiates

’ ’ . "‘ {
. Resoucce Room Equipment Lssted by Manufacturer
~ .
BASF%orp

" ' BASF Supreme C- 30 Cassettes

Beckley-Cdrdy Co. ™
! Utility_Folding Screen . o

Bell & Howell Audio- Vls}iai Products Drvrsron
+ Language Master

Crown Radio Carp. v
Crown 8750 Cassette Player- Recorder

Noo'nari~Spradiay: Diagnostic Program of Computationai Skills

»
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Elétéfomc }-utures e, ~ -
# EFI Model 101 Addio Flashcard ;'ieadgr_

% Hatachi Cg{p. - o \, N
4 Hatachi 200 Cassette Player.” ) ‘
. ‘ w ! .

NuComb AudiotProducts ‘
NuComb ecord Elayer RT208

+ PlagArt Edqcat;on Equnpment Co.
R\ Peg-Flanme| Board

Singer-Graflex
Auto-Vance FS/Sound Frojector */
Szudy Mate R?SO . .
3 \
¢ Ventas Corp. , ! '
Vcn;as Headphorﬁes )

Paper andMusceIIaneous Supplies -
tCarbon Paper ¥ 4 ' . v
Chalk {An-Di-Septic dustless White) ' N
Chalk (assorted colors)

Compasses . ; .

Ditto masters {medium run purpjle coat)

Erasers ! *

1 Glue (Firms-Grip All- Purpo.%)
< Manijlla third cut folders , >t
Markers (foyrrassorted colors) = o,
Maskmg}ape (2" x 60 yams)
Paper cfips and fastehers ' *
Paper ditto {
Paper, experience
Paper, quadrille ruled
Paper ruled-marginai line composmon
Paper, white drawing .
Paper, white ink practice
Pencils -
Pencils {colored, 8 assorted colors) ‘
Plastic overlays - o -
Rubber bands , .
Scissors ‘ -
Scotch tape )
Staplers . }
Staples (5,000/box ) & .
* Thumb tacks . .
T -Timer
Yardstick

. , : . \
.

..‘"
»

LY - L
:

1

P

L.

Regard'ess of the plethora of commercially made matena's and equipment for a resource
room, the program WI not be a success unless the teacher is creative, flexible ang sufficiently
trained to use all matenals effectively. More |mportantly, she shquld be abie to develop orlgmal
materials tailared for individual neeus of her students.

. o
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COMPETENCIES O'F RESOURCE(@OOM TEACHERS

|

The selectlun of the person to serve as a resource room teacher is critical, Amorlg other

competencies, she must be: ,
{ ) e
- . . 24
creative and have a unique ability to develop exciting new methods for motivating pupils
capable of mdnhduahz.ng mstructnon for the many diffzrent types of children referred to the
resource room .

able to assess their specific educational needs and behavioral problems
: i
familiar with a variety of materials at different grade levels '

adept in the use of materiais as well as creative in developing innovative materials and activities
of her own
®

s

able to establish and maintain a good working relationship with pupils

able to work cooperatively and effectively with colleagues

L

convinced that the resource room grogram is a wviable instructional model for mildly
handicapped children.

L.

’ -

Problems the Resource Room Teacher May Encounter .

The resource room presents many chaltenges to teachers. Perhaps one of the greatest problems
will lie in helping to prepare the school staff for the program. Regular classroom teachers may be
reluct. * to have these children return to their classrooms. They may resent the resdurce room
teacher because of faulty perceptions of her responsibilities.

It is important that the resource room teacher resolve such problems ta\ctfully. She must

assume an active role in proving that she is there to help all teachers. The resource teacher must not ,

be a threat to the regular faculty, but rather one to whom they may come for help. She shouid
never refer to any of the children as “‘her children.”” The children with whom she works are the
responsitility of both the resource rdom teacher and the regular classroom teacher, but they must
always feel that they belong to the regujar classropm. . ¢ 4

“

.

If the resource teacher is informed, effective, cofnpgtent and extroverted in her approach to
heiping children, the regular schooj faculty wiil seekeher heip. K

A continual in-service piogram should be ‘provided for regular classroom teachers and other
school personnel. Classroom teachers must realize that they are an integral part of the program.
Every effort must be made to provide them wi‘th information relative to the progress of their
children. Regular classroom teachers must have an open invitation to visit the resource rbom to gain
more insight into the %pgram.

N .
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REIMBURSEMENT OF STATE AID FOR RESOURCE ROOM
e TEACHERS OF HANDICAPPED STUDENTS

State aid for teachers of handicapped children who are teaching in resource rooms is allowed
on the basis of the following criteria: ‘

1. Teachers must be teaching handicapped studehts who have been identified and.evaluated
in accordance with the minimal standards and procedures described in Appendices A, B, .
and C of the “Standards and Procedures for Implementing the Provisions of Act No. 877
of 1972 to Establish a Mandatory Progtam of Education of Handicapped Children in the

- Public Schools."” .

2.  Teachers must tgach a minimum of 180 minufes daily. This requirement coincides with
the regu lation for all public school teachers who receive state aid. &

3. A teacher of the handicapped must te assigned full time to serviny 1dent/f/ed handicapped
students.

4. The teacher 'must serve a contifuous minimum caseload based on the category of
handicapped served as follows:

‘ Educable Mentally Handicapped 26
Emotionally Handicapped 26
Learning Disabilities 26
Orthopedically Handicapped 16
Hearing Handicapped 12
Vizually Handicapped B

If a teacher serves more than one area 0f handicap, the caseload must equal the minimum
requirement for the handicap that represents the majority of the pupils enroiled in the
program,

The state aid report for rescurce room teachers of handicapped children must be submitted to
the Office of Programs for the Handicapped, State Department of Education, Rutledge Building,
Columbia, South Carolina, 29201 at the end of the school year. This report xs entitled ""State Aid
Report For Teachers of Handicapped Children Enrolled For Other Instruction In A Regular Class’’ -
SDE 29-035-00. This report must be signed by the person providing the information and the district
superintendent.  Forms will be mailed in early May from the Office of Programs for the
Handicapped, State Department of Education, to county, district and area superintendents.

12 #
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APPENDIX A .
DEFINITIONS CONCERNING HANDICAPPED CHILDREN

& -

1. Educable mentally handicapped pupils means pupils of legal school age whose intellectual’

himitations require special classes or specialized education instruction t0 make them economically
useful and socially adjustec. . .

2. Emotionally handicapped pupils means pupils of legal schoo! age with demonstrably
adequate intellectual potential, who because of emotional, motivationai, or social disturbance
require speéiai classes or specialized educatjon instruction suited to their needs.

» e

3. Learning disabilities pupils means pupiis with special learning disabilities who exhibit a
disorder in one or more of the basic psychologicai processes involved n understanding or in using
spoken or written Ian»guage. These many be manifested ir disorders of listening, thinking, talking,
réading', writing, spelling, br arithmetic. They include conditions which have been referred to as
ﬁerceptual handicaps, brain injury, minimal brain dysfunction, dyslexia, developmental aphasia, etc.
They do not’ include learning problems which are due primarily to visual, hearing, or motor
handicaps, to mental retardation, emotional disturbances or to environmental disadvantage.
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' APPENDIX B
SCREENING PROCEDURES.FOR HANDICAPPED PUPILS  ~ |

Mentaliy Handicapped (Educable)
. ‘\ ‘\

Each school district should design and implement a continuous séreening process for school
aged pupils to identify all mentally handicapped pupils in need of special education ser;wces. Pup;ls '

should be screened and identified on the basis of. (1} teacher, parent and/or physician referrals, (2) 4

psychological services, (3) referral from community agencies, (4) readmess tests, (P) group

achievement and/or intelligence tests. ? T

~

N

e

Emotionally Handicapped .

)

Each school district should design and implement a continuous screening process for school
aged pupils to identify all children who may need help with emotional, social of motivatidnal
problems. By employing an ongoing, systematized scréening program in K or 1-12 the,district will
be able to plan a more"effec;tive program, Pupils should be screeried on the basis of* (1} referrals
fvrom teachers- (It is strong’ly recommended that the classroom teacher complete a behavioral rating
scale and/or administer a p'eer, self-rating survey to those students she feels have some emotional
problems before making her referrals), {2) referrals from parents, bsy'/‘chological services, guidance
counselors or other personnel, (3) recommendations from ;;hysicians or mental health centers, {4}
educational test data such as regdiness test results, group achievement and/or group intelligence
tests, -

Learning Disabjlities . . __ 5 s
‘ i
* Each school district should design and implement a continucus screen.ng process for all school
aged pupilsfto identify all children with learning disabilities. By employing an ongoing, s;stematized
screening 1program in Kor 1- 12 the district will bé able to plan 2 more effective program. Pupils
should be scr,eéned on the basis of: (t} referrals fr()m teachers, parents, psychological services, .
gujdance cgunselprs or. other personnel, {2) recommendations trom physicians or mental health
cénters, (3) educational test data such as readiness test results, group achievement and/or group

iftelligence tests. ‘ ‘ -

e

14 ) ¥ .




APPENDIXC ' %
R EVALUATiON PROCEDURES FOR HANDICARPED CHiLDREN

Y

Mentaily Handlcapped (Educable) : \ .

Candidates must be evaluated by4a psycholognca! examiner certified by the State Department
of Education. The examiner must adminisier at teast one individual mtelllgence test ahd at least two, (
other, tests of psychologncal function of the observed dlff!ClJty The examiner’s repart sbould
include behavioral observationsg results of testing, educatlonal :mphcatnons summary, and
recommendatlon&

v

{ -

Also, at least one individual readiness or achievement test should be administered to appranse
the current level of aeademnc accomplishment for educablepupils. N,

]
¢

’ - o AY

It s recommended that a schooi social worker or other appropr-ate person secure, an extensnve
history of the ¢hild and his fam:ly, on'c"?udmg a paren*tahevaluauon of the child’s presentdrffnqulty

w

- .

E- . )

Emotionally Handicapped

N - ot

Candidates rnust be evaluated by & psychdlogical examinér certified by the State Department

of Education who certifies that the child possesses dernonstrab.y adequate intellectual potential and

. mannfests a pnimary  handicapping condition of’ emotaonal disturbance, The examiner_ must

administer at least one individual mteHrgence test and at least two other tests of psychological '\

‘function of the obskrved difficulty. Tha reporu.shoula include a description of the disturbance and

the degree to which the child recognizes his problem, an.estimate of the child’s potential for growth -

and ability to profit from special placement, and recommendations for educational plannirig.

,

- A"

)
» .

. Also, at least one Individual achreve;ment test should be administered to determrne a specmc
remednatnon program whenever the candldate rs below expected achievement or grade level. It is" "\.
recommended that a schogl social worker or othe( approggate person secure an extenswe history of "

the child and his famrly, mﬁudmg a parental evaluatnon of the thild's present dnfflcultres

- N r‘

An extensive psychiatric evaluatron and medical exammmatlon by licensed physncnans are also
recommended. t ey . A

N s f . .

- Learning Disabilities

.Candidates must fall within the average or above average range of intelligence or must be
judged to possess such potential, basad upon findings of a psychological examiner certified by the
State Def)artrjnent of Education. The examiner must administer at least ‘one individual intelligenge
test and at least two other tests of psychological functuon of the observed dlfflculty, such as a test

-for auditory perception, visual perception, or communicative disorders. The examiner should
" include n his report a description of any noted.behavioral problem, the degree to which the child
recognizes his prob|em an estimate of the child’s potential for growth and abiiity to profit from
special placement, and recommendations for educational planning. Also, at Ieafst one individual
achievement test should be administered to appraise those academic areas in Wwhich the candidate is
experiencing difficulty. .

' 15 13}



. N APPENDIX D
. o SELF-STUDY PROGRAM EVALUATION
,\1
The followmg questionnaireZ should be helpfu! in evaluatmg the resource program. School
personnel should utilize the evaluation data in improving programs. (A No response w.uld md:cate
problem areas that need ‘ur.Lher attention.) :

2"

-

GENERAL INFORMATION ' .
Yes Somewhat No

Does the faculty understand the phnlosophlcal rezson for the
resource room program7 ’ - ) e
v .

2. Does’ the facuity upderstand the educationai reasons for the

-+ resoutce program? *» v ; .
rep N . ¢ <t o ; &
% . Does the faculty underst\md the functfen of the resource room” # w F¥
. program? \ g - . . t ’
, N . . - - ? “‘;; . N -
o e ~ S ' ;
PLANNING .7 . X K v oo
. N\ ' :
Teachers ' ‘ . = !
- N ¢ ’
‘1. es the resqurce teacher have .2 thorough knowledge of - ;} . 3\}&
fe ethods and materials of™all grade levels? (If not, what L ‘ SN
Par ments have been‘Qmade ‘for her to receive additional . ~¥ ~
" . traihing?)? g o ) - . ™ .
v - . - N 7 . M
5 . .
kN /u
2. s the- Lesaurce teacher able to establtsh and ,maintain good . T . .
netatiorfshlps with pumls teachers and other school personnel7 N
3.*? Is \t\he resource teacher creative, m:@lgﬁve and flexible in /*:—{
structunng curricu Ium for md.vndual puplls? , 2 ,._fg —
. Tt
4. Were the regular classroom and resgurce teachers involved in z p
planmng the program7
5. Did the resource rocm teachers adequately address themse!ves *
_ tothe needs ldentlfled7 v - '
b A/’ - . ‘A,"' . “
6. Is the size of the present res;)urce room staff sufficient to
accomplish the goals and objeetjves of the program?
{:’ -
7. Were fegular teachérs requested 10 evaluate the resource room
teacher? o 4
'/.)' , ‘ H ~
A \
7 H
& » . i % . - -

3
‘ &

~ 2The major port:on ‘of thig questuonnalre was taken from Hesourceﬁeaular Class Program
Dawsaon Yor Exceptnonal Chuldren North Carolina State Department of Public Instruction.

b e T v 4’ A



&

Délineation of Roles . ’ . . Yes Somewhﬁt No
1.  Were resource room teachers able to function successfully in

_their defined roles? . . . U

i ) ' . - .

2. Was the resource teacher able ta serve successfully in a i

. . ] .t

supportive role to the regular cla¥éroom teachers? - e e
Curriculum

1.  Are pupils integrated into the regular classroom? . S

2. Have the regular classroom teachers expanded or modified the
. curriculum of the regulartlassroom so that it is also appropriate
for these handicagpad pupils? . L LS —

,,!MPLEMENTAT%I( o . . =\ ,
= i : . s * . -
Referrals, Selection and Placement . ] ,
S ; . .
1. If the teacher is to receive state aid the pupils served meet the
ctiteria for.one or more areas of excéptionality as-defined on”

page 1\1 of the "Standards and Procedures for Implementing the ‘,“ ‘ o
Provisions of Act No. 977 of 197% to Establish a Mandatory ° : n -,

Program of Education of Handicapped Children inﬁthe Public Y o

~

. SChOOlS"? R . . - Lm;--;-.g [P —'i—_fL—

W

<

pupils who are discipline “problems and not necessarily
", handicapped children? " ) Wy , et
’ s T . N :
3. Are all students identified and evaluated before being scheduled
tc the resource rogmain accordance with the minimal standards
and’ proce‘dure’éad"esc}iped in Appendices-A, B, ‘and C of the .
“Standards and Procedures for Implemeniin,g’fhe'frovisions of -
~  Act. 977 of 1972 to” Establish a Maqdatory (Program of

, . e PSSk N Y . - be
E’ducatnon of Har?d!cappe&ghnldre_n in théPuplic Schatglg\fa , R S

A

f I's the referral systefn delineated gnough to avoid over-refer'rg{ of

AT N

4. Do the resource teachers instruct a.inimum of 180 minutes

daily? m" - . e e

5. Is the resource room teachr',ssigned full time to serving> - . ‘

identified handic,appecf' students?a e e o
e

L ’ N\ R, 5

6. Does the teacher serve -éncontiﬁubus minimum caseload based

"_on the gategogy of handicapped served as follows: _ . S
Educable Mentally Handicapped -26
Emotionally Handicapped 26
Learning Disabilities . 26

. Orthopedically Handicapped 16 "\
» Hearing Handicapped ’ 12
. Viwally Handicapped 12

N
. i P
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7. Does the placement committee me#t -and discuss with everyone
concerned {parents inciuded) the advisability of placing a child
in a.resource room program?

After placement, is there any follow-up to ascertain if the
placement is the most desirable one available?

Scheduling .

1. Does &heduling permit the pupil in tHe.resource room program
maximum opportunities to participate with his peers in as many
non-academic areas as possible?

2. is there enough flexibility of scheduhng so that scheduling i rs in
the best interest of individual pUprIs7 X

:
3. s scheduling frequently reassessed to determine if changes need
., to be made either for individual pupils or for groups?
. \ i

4. Are there regularly scheduled meetings:between resource and

regular class teachers?
N \‘

EVALUATION

1. Do the eyaluation procedures adopted relate specificaliy to
identified goals and objectives of the resource program?

2. s fhere’ perro‘drc evaluation of individual pupils to determine if
other modiflcatrons of the program are necessary?

3. Did the 'scheegl personnel involved have an input into the
evalugtion pro"cesses%

: R
Does pupil/ progress warrant continued placement into the

resource room program?

’

v

Yes

Somewhat

No
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‘ ’ APPENDIX E v vy I}
INITIAL TEACHER REFERRAC FOR POSSIBLE RESOURCE ROOM ASSIGNMENT
' . * i . a N l; .
Name of School * : 2 .
: g
. § e
Name of Child : . , <
o . g ) _. '
"Age ‘ .______Birth Date . T Sex

Specific reason for the referral:

£
H

Intelligence Quotient and name of Intelligence Instrument (if available):
) L B

Child’s level of performance of basic academic skills as measured by. achievement tests.

: Name of Tegt Grade Equivalent ’ . \

J -0
- K
¢ . -~ / . o~
. .
. ~

i <

~t

Description of child’s classrqgm behavicr: *

r
e
Mny pertinent medical or physical observations including vision and hearing:

-

~

-~ AN

Child’s ability to profit from group instruction: -
. N :

.

4 (,-'« $ - ,
Evidence that child can function effectively for most of the day in a regular classroom:

. . ' . y -
’ ’ 3 - ) ?

Additional Comments; ' , ~

) ) ™ s ?z‘; 8
Referred Hy: : ' Date,
' Principal’s Signature . s Date
\‘ . R ) -
ERIC ' -
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